Limitations and Delimitations of the Study
The literature in this study was limited to accounts dealing with the Jewish Holocaust during the Second World War. Although there were different ethnic groups, such as the Roma and Sinti (Gypsies), Jehovah's Witnesses, and others who were also selected for extermination, this study concentrated only on literature dealing with the Jewish experience and the experiences of those who rescued them.
Due to the immense amount of literature available on the Holocaust, the books selected for this study were those published in English, available for examination and reading during the study, and limited to books written for children and young adults.
There were no limitations on the type of literature read and used in the survey. Different types of historical fiction, diaries, biographies, autobiographies, and non-fiction accounts were included to represent the broad spectrum available for children and young adult readers.
The deciding factor for classification of monographs as children's or young adult was determined by the library from which it was borrowed. In the case of books in a private collection, WorldCat was used as the source of classification.
Assumptions
It was assumed that the information in the factual accounts represented is true. It was assumed that the fictional accounts were based on historical fact unless otherwise stated. It was assumed that the literature in this study was representative of the Holocaust literature in general published for children and young adults from 1938 to 2013.
Importance of the Study
More and more educational systems are requiring Holocaust studies for children and young adults, both in the United States and abroad. It is important to understand the common characteristics within Holocaust literature, for educators teaching the studies and for librarians providing literature to support those studies. An understanding of how different characteristics affect both the story plots and characters assists educators in determining which Holocaust literature is best suited for their particular student group. This survey seeks to define and analyze ten different characteristics from different books, giving the reader a look at common elements and how these elements repeat within certain literature patterns. Also, this survey seeks to give those reviewing Holocaust literature a quick overview of the literature in table and graph form. A study of this type enables users to find common characteristics and a set of monographs which match their curriculum or need. For example, a middle school educator may not desire to select a graphic account of the death camps for their seventh grade students. The United States Holocaust Education Report (n.d.) cited six basic reasons in question 7 on why Holocaust studies are included for students:
 The Holocaust was a watershed event in the entire history of humanity.  Studying the Holocaust helps students learn about the uses and abuses of power and the roles and responsibilities of citizens, organizations, and nations.  Students develop an understanding of the ramifications of prejudice, racism, antiSemitism, and stereotyping.  The Holocaust demonstrates how a modern nation could use its technological expertise and bureaucracy to implement destructive policies.  The Holocaust provides a context for studying the dangers of remaining silent and indifferent in the face of oppression.  Students gain an understanding of the complexity of the historical process.
The importance of Holocaust education requires that educators and librarians are given information in formats that are easy to understand and cover a broad range of Holocaust subject matter. For busy professionals, graphs and figures are often easier to assimilate when reviewing large amounts of information. 
Literature Review

Education and Holocaust Literature
Baer (2000) once said "the creation of a literature of atrocity for children, and the presentation of that literature, calls upon us to recognize and convey the evil that is new in the post-Holocaust world" (Baer as cited in Jordan, 2004, p. 199) . The challenge of teaching the Holocaust to children and young adults was a fine tightrope of teaching history and the personal experiences within it; and not "inundating them with information that is graphic or too emotional for them to handle" (Jordan, 2004, p.199 While Rochman saw Let the Celebrations Begin! in a negative light, Walter and March were careful to note that the front flap of the book included information on the fact that the story is based on a true incident where a Polish woman made a collection of stuffed toys for the first children's party held in the camp after the liberation . From their perspective the focus of the picture book is on the celebration which took place after liberation and not the horrible conditions of the camp. Two different perspectives on the same monograph gave a completely different idea of the appropriateness of the story for young children.
In discussing the best of Holocaust literature for children and young adults, Rochman (2006) (Pacheco & Goodwin, 2013) and a study on picture books, graphic novels and middle school students (Pantaleo, 2011) .
Methodology
The methodology of this study was based on Wilson's (2011) Research Methods: Content Analysis, which addressed the two types of content analysis: conceptual analysis and relational analysis. In conceptual analysis, Wilson stated, "the content is coded for certain words, concepts, or themes, and the analyst makes inferences based on the patterns that emerge" (p.177). This approach assisted in clarifying both how the data was collected for this study and how it was analyzed.
Wilson (2011) developed a five step approach that was used to collect data for the study. The five steps were: 1) Develop a research question, 2) Determine or identify the population (in this case a set of monographs), 3) Choose a research design (the survey), 4) Gather data, and 5) Analyze and interpret the evidence.
Searching for Monographs
The search for monographs used in this study began with a basic search of the following databases: After the monographs were selected and divided into categories to insure a broad spectrum of accounts, each title was read and evaluated for ten characteristics. These characteristics were: fiction/non-fiction, gender of the protagonist (male, female or both if there are more than one protagonist), publisher, year of publication, type of experience, illustrated/no illustrations, setting by country, children's or young adult titles, and age of the protagonist at the beginning of the experience. The type of experience was listed as: all, camps, escape, ghetto, hiding, persecution, rescuers, resistance and train. Those books which covered multiple experiences were listed by the experience which defined the monograph over-all. For example, a child who was in hiding for 15 chapters out of the book but was discovered in the last chapter was listed as hiding. A more detailed explanation of each category was included in the results section to assist readers in their interpretation of the information.
The "country" heading was determined by the nationality of the protagonist and the length of the time spent in the country which dominated the story line of the monograph. Many Holocaust accounts took place in multiple countries and to avoid confusion, the nationality of the protagonist assisted in giving a variety of experiences throughout Europe. If the country of origin was not the main setting of the monograph, then the country which dominated the story line was used. For example, if the protagonist was born in Germany but the majority of the monograph took place in the Netherlands, then the country listed would be the Netherlands. An example of this would be The Diary of Anne Frank. The Frank family were German Jews but the entire book takes place in the Netherlands so the country is listed as the Netherlands.
The information was entered using a master Excel spreadsheet with the main category listed by author. This master list was then organized alphabetically by each category, to obtain various data sets. The data sets were then tallied and percentages used to determine the most common variables within the titles studied and the information was used to answer the research questions. This study was not intended to be an accurate survey of every children's or young adult Holocaust book in print, but rather a solid representative sample of the variables which permeated the literature. A complete bibliography of all titles used in the survey, and the master list gathered from the titles, is included for those wishing to triangulate the information in a larger study (see Appendices).
Results
This was an information seeking study which gathered statistics on children's and young adult books on the Holocaust. Because the study did not seek to prove or disprove any ideas, the results were collected to present an overall but not complete survey of the literature. This subject is vast in scope and continues to grow with new published works on a monthly basis. It was not practical to try and detail every children's and young adult book on the subject, so the decision was made to select 200 (approximately 14%) of the 1,400 listed in the Children's Literature Comprehensive Database as a fair representation for the study. It was determined that 200 books was a reasonable amount of material to read given the timeframe of the study and that this number of titles would be accessible for borrowing
R.1 How many monographs in this study were classified as fiction and how many were classified as non-fiction?
The first question asked how many of the monographs were fiction and how many were nonfiction. The representation was 80 (40%) fiction and 120 (60%) non-fiction ( Figure 1 ).
Figure 1
All monographs were chosen for content of the story, so this division and the percentages were purely random numbers with no intentional selection of 40% 60%
Fiction and Non-Fiction Titles
Fiction Non-Fiction more non-fiction titles or fiction titles. A consideration was given to establishing a historical fiction category for stories that were fiction but were based on a real person or real individual incident. This consideration was discarded as the titles were not always clearly marked as to the extent of their reliance on actual events or real people.
R. 2 How many monographs in this study were classified as children's literature and how many were classified as young adult literature? The answer was an even 100 (50%) split for both categories (Figure 2) . Again, the choices were not made based on the title's placement in the library, but on the content of the book. These results were more subjective however, as libraries placed individual titles in as many as five different places within the collections: children's, young adult, adult fiction, adult non-fiction and biography. To determine their placement within this study, the recommended reading age range used in the Children's Literature Comprehensive Database, as well as the classification within the lending library was used to established placement. In the rare cases where this information was conflicting, the determination was made by the researcher.
R.3 How many of the monographs were illustrated with drawings, maps, or images?
The third area in the study was the question of how many of the monographs were illustrated with drawings, maps, or images (Figure 3 ). Of the 200 monographs, 130 (65%) of the titles contained some type of illustrations and 70 (35%) did not (See Figure  3 on 
R. 4 Which company published the greatest number of monographs in this study?
The fourth research question asked which company published the greatest number of monographs in this study. The first step to answering this question was to consolidate the publishers which were obviously the same company under different but close names, for example Scholastic, Inc. was listed in the monographs as Scholastic, Inc.; Scholastic, Scholastic Books, Scholastic Press, etc. Due to time constraints, there was not an attempt made to research each publisher for parent companies. With these conditions stated, the results were as follows; Scholastic, Inc. was the largest publisher with 24 titles (12%), Farrar, Straus, & Giroux with ten titles (5%), Houghton Mifflin with eight titles (4%) and the rest of the publishers came in with less than four percent of the titles (Figure 4 ). 
R. 6 Did the monographs have a greater percentage of male or female protagonists?
The greater percentage of protagonists were female with 115 (57%), males with 77 (39%) and titles with the lead protagonists consisting of both female and male characters at eight (4%) (Figure 6 ). Gender Distribution Figure 7 . Percentages According to Age R. 7 What was the average age of the protagonist in the monographs in this study? It was interesting that the highest percentage in the age category was young adults from 11-16 years old with 82 out of 200 titles falling in this range (41%). In that range, protagonists where were age 12 were the most prevalent with 23 titles (11.5%). This may be due to the budding awareness of readers in that age group that world events may impact their lives, the fact that many of the books were based on real people or events who happened to fall within those ages, or those ages are taught Holocaust history in their schools. There were also a large number of protagonists between the ages of 6 to 10 years of age-44 titles (22%). Children, who were younger than five were featured in 11 titles (5.5%), and those 17-21 years old were in five books (2.5%). The last category consisted of adults as well as books with all ages, and titles where the age of the protagonist was unknown. There were 33 titles (16.5%) with adult protagonists, six titles (3%) with all ages, and 9.5% of the titles had protagonists with no known age.
R. 8 What type of experience (hiding, ghettos, camps, rescued, rescuer, etc.) was had by the protagonist?
The experience of the protagonist was broken down into the following areas: a) All -the story covered multiple experiences throughout the book. b) Camps -these titles included labor camps, concentration camps and extermination camps. c) Escape -where the protagonist of the book escapes the danger they are in. d) Ghetto -a title where the majority of the experience is spent around the ghetto area. e) Hiding -the books is based on the hiding of the protagonist and/or their families. f) Persecution -this area was used for two titles that were set before 1941 when the Final Solution was not yet in place. g) Rescuers -this category was reserved for those who risked their lives to help others. h) Resistance -these titles dealt with those specifically resisting the Nazis. i) Train -this category was used when the majority or central heart of the story took place on a train transporting the characters to the camps. Resistance five (2.5%), and Train two (1%). Many of the ghetto experiences often ended up with longer camp experiences;, those titles were listed under the areas which made the most impact on the story. The same was true for stories that dealt with long periods of hiding. For example, Annexed was classified as hiding, even the protagonist was sent to a camp, because that was not the main focus of the book.
R. 9 In which country was the setting of the monographs in this study?
The country with the largest percentage of the monographs in this study was Poland. It was interesting but not unexpected that 62 titles (31%) of the monographs were set there, making it almost twice the total of Germany 24 (12%) and the Netherlands 25 (12.5%). Poland was the site of the largest concentration camps, such as AuschwitzBirkenau, as well as the largest ghettos in Europe, located in Warsaw and Lodz, Poland. Also having a large percentage of the titles were the countries of Austria 15 (7.5%), France 17 (8.5%), Czechoslovakia 11(5.5%), and Hungary 9 (4.5%) (See Figure 9 on next page). There were a few titles set in such remote places as the United States ( two titles), Ireland ( one title), and Sweden ( one title). There were also three titles in which the location was undisclosed, so that the books could have represented any of a number of experiences without attaching a particular place to them, such as in Milkweed. 
Discussions and Conclusions
This study was an attempt to give a reasonable look at the different aspects of Holocaust literature for children and young adults by dividing the monographs into information categories, which then were used to help piece together a picture of what a child or young adult could expect to read on the subject. There were hundreds of titles to choose from and even as the study was completed, the local young adult librarian called to announce she had just received two more new titles on the subject and asked if those would be needed. The monographs were selected through a variety of literary sources which resulted in a wide diversity of geographic areas, different types of experiences, and gave an acceptable representation in answering different aspects of the research questions. The questions provided a solid survey of the titles used, but a survey of 600 titles out of 1,400 would provide a more complete picture of the literature available than 200 out of 1,400. The first question supported the idea that there would be more nonfiction than fiction titles in the literature. It is impossible to identify as to if this is a trend in the larger group of books since these books were not randomly selected. There is the potential that a future study of the entire 1,400 would reveal that this holds true; perhaps because biographies written by survivors and homework support materials.. This study concentrated on monographs that were single person or family experiences, though several books containing multiple protagonists were included to complete the 200 number.
The division between children's and young adult books into two equal parts was completely unintentional for the results of question two. In question four Scholastic, Inc. was the publisher of the largest number of the titles used in the study. It was interesting to see that a company that reaches so many children and young adults through the schools still chose to bring so many Holocaust stories to their readers. Many of the other publishers produced only one or two books but the fact that there were so many different publishers and editors still reading Holocaust manuscripts could lead readers in the future to remember this era in history.
Charting the publishing trends in question five led to the discovery that there was very little Holocaust literature published for children and young adults before 1990. The statistics showed that 174 of the 200 titles (87%) used in this study were published between 1991 and 2013. The reason for this sudden publishing increase during that time period could be a subject of further research. One of the factors concerning publishing dates in this study may have been the limited availability of titles.
The gender distribution of question six also raises more questions. The study showed that 57 percent of the protagonists were female. Is this a reflection of the readers' interest or the fact that it was simpler for a female to disguise her background and remain undiscovered due to physical factors. Many of the non-fiction stories discuss physical appearance as a help or hindrance in avoiding capture.
Question seven enlightened the study about the age of the protagonist. The age of twelve was the most prevalent at 11.5 percent and the books favored the ages 11-16 overall. This correlates well with the fact that many Holocaust units begin during the middle school years. A study on the reactions of students that age to a Holocaust monograph featuring a protagonist of the same general age could tell educators which titles could be the most effective in their classrooms.
The answers to question eight on the experiences of the protagonists were difficult to categorize in several ways. Many of the titles dealt with several experiences with equal strength. The path was often the same throughout the books just as it was in real life. The Nazis invaded, began passing laws restricting the rights of the Jews and then the people took several different actions . Families who had the resources and realized the danger escaped the situation whenever possible and settled in other countries. The escapes often overlapped with stories of rescuers. Those trapped in Eastern Europe, especially Poland, were rounded up into ghettos (which often was a large part of the book) and then sent to concentration, labor, or death camps (which was often the most dramatic and emotional part of the book). These emotion evoking parts of the books made it difficult to categorize the titles into predetermined categories. For example, if a book was predominantly set in a hiding situation where fear was the main emotion, but the last couple of chapters dealt with the horror of the concentration camps and evoked so many emotions, forcing the decision that was based on part of the story that was the main focus and majority of the book was sometimes a difficult choice.
The last question dealt with the country in which the monograph took place or was centered. This again was a category that looked simple at first but turned out to be more subjective than first envisioned. Was the nationality of the protagonist as important as the country where it took place? In the case of books dealing with Anne Frank, it was the experience of hiding in the Netherlands that was the center of the book, not the fact that she was born in Germany. Many of the monographs dealing with the camps began somewhere else but finished in Poland. If the main experience centered on the place, such as The Star Houses, which took place in Hungary but were run by the Swedish diplomatic personnel there, then the story was listed under Hungary and not Sweden.
Despite all of the variables that occurred in the study the information gathered gave a beginning look at Holocaust literature for children and young adults. A complete study on the subject would take years to complete and a much larger collection on which to base the results. Improvements would have included a larger title base and a longer time period to study the results. For such a significant event in history, it was surprising to find that so little had been done on content analysis of Holocaust titles for children and young adults. It became clearer why, when the statistics on the publication dates was collected and showed that the bulk of the literature has only been available for the last 25 years.
Continued research on the Jewish Holocaust could lead to research on the other groups that were also hunted for their distinctions such as the gypsies. History is continuing to repeat itself around the world as children and young adults hear about modern ethnic groups being destroyed by others who feel superior. These events will need to be studied in history classes and processed by young people with the help of excellent literature to assist them in understanding the world around them.
